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PHILOSOPHY STATEMENT FOR THE FIRST-YEAR EXPERIENCE

The State University of New York at Fredonia recognizes the importance of a program for first-year students and the university as a whole.  Because the first year marks the student’s transition into the university community, a first-year program should involve every aspect of the student’s life on campus, from the classroom to the library to student services to the residence halls and to the community.

A first-year program should function to ensure that students will succeed in their university careers by clarifying and helping them meet their responsibilities while avoiding the temptation to make the first year of college an extension of the last year of high school.  First-year students should be given access to advisors and teachers who understand their learning needs.  They should have challenging and meaningful classes and should be encouraged to take advantage of cultural events and to contribute to the well-being of the local community.  The university should be sure that first-year students participate in a thorough and timely orientation, that they be exposed to issues of diversity both socially and in classes, and that due care should be taken so that students who find themselves in difficulty—whether social or academic—can be helped before the problems become irremediable.

In short, our first-year philosophy is based on a commitment to develop independent, critically thinking human beings who are at the same time interested in the welfare of the communities in which they live.

INTRODUCTION

Reasons for Participating in the Program

In 2006-2007, SUNY Fredonia has had an exciting opportunity to benefit from several decades of research about first-year students and the factors that lead to their success.  The decision to join in a national program was the result of several important questions under discussion on campus in 2005-2006.  The First-Year Experience learning community was collecting information about the range of programs currently offered for first-year students and asking about how they contribute to students’ success in transitioning to the university.  A group of faculty gathered for a half-day retreat in April 2006 to raise important questions about the College Core Curriculum (CCC) and the ways that those courses could be taught to engage first-year students.  Simultaneously, a group of students was advocating for new models of approaching academic advising, especially for beginning students.  

At the same time, the Fredonia Plan, approved by the University Senate in Spring 2006, proposed an initiative for improving the first-year experience for students on our campus.  To begin implementing this initiative and to build on questions arising independently across campus, Vice Presidents David Herman and Virginia Horvath successfully applied in May 2006 to be part of the Select National Cohort of institutions in the Foundations of Excellence® in the First College Year program.  The academic-year program is a comprehensive, guided self-study and improvement process that enhances an institution’s ability to realize its goals for first-year students.

The National Policy Center on the First Year of College

This prestigious program is under the direction of the national Policy Center on the First Year of College (Brevard, North Carolina), a center founded by Dr. John Gardner, who had established the National Resource Center for the First-Year Experience and Students in Transition (South Carolina).  Informed by more than twenty years of research, the Policy Center “has as its basic mission the improvement of the beginning college experience through enhanced learning, success, and retention of new students.  This mission is grounded in the belief that an institution’s first-year policies and practices are the foundation for attainment of the larger goals of undergraduate education” (http://www.firstyear.org/index.html).

The Policy Center has four key assumptions about the role of the first year in students’ ultimate success in college:


1.   The academic mission of an institution is preeminent;

2.   The first college year is central to the achievement of an institution’s mission and lays the foundation on which undergraduate education is built;

3.   Systematic evidence provides validation of the Dimensions;

4.   Collectively, the Dimensions constitute an ideal for improving not only the first college year, but also the entire undergraduate experience.

Vice Presidents Herman and Horvath collaborated in this effort because they believe that to serve first-year students even better, Academic Affairs and Student Affairs need to work together.  The partnership between these two divisions was recognized as distinct and important by John Gardner and members of the Policy Center staff, and the project was designed to reinforce the important connections across divisions.

Goals of the Project at SUNY Fredonia

The Foundations of Excellence® program does not prescribe a model for a first-year program that will work at any institution; instead, it provides tools for engaging a campus in a careful, data-based self-study that allows faculty, staff, and students to determine the best way to challenge and support first-year students.  At SUNY Fredonia, the goal of the self-study was to help us evaluate what we already do well across divisions of the university—in classrooms and studios, in residence halls, in student life, in co-curricular activities, in support services—and identify areas where we could improve student learning and engagement in the first year.  Another important goal of the project was to help us plan ways to implement a clear, coherent program that shows prospective and entering students the ways that they will be challenged and supported during this important transition to the university.

Launching the Project in Asheville

To learn more about this project and to plan our work, a team from SUNY Fredonia attended a launch meeting in Asheville, North Carolina, in August 2006.  Members of this team (shown below, clockwise from top left) were David Herman, Virginia Horvath, Vivian García, Gary Bice, Ted Steinberg, Christopher Lewis, Janet Knapp, and Richard Reddy. 


That group formed the core of a steering committee, which also includes other faculty and staff members.  At the launch meeting, the team discussed an appropriate structure for the program at SUNY Fredonia and considered the best ways to invite faculty, staff, and students to be part of the project.  

Before going to Asheville, the members of the launch team each received copies of two important books in this field: Achieving and Sustaining Institutional Excellence for The First Year of College (Barefoot, Gardner, Cutright, Morris, Schroeder, Schwartz, Siegel and Swing) and Challenging and Supporting the First-Year Student: A Handbook for Improving the First Year of College (Upcraft, Gardner, Barefoot and Associates).  To ensure that ideas proposed for first-year students were grounded in current research and practices, the team read these books in preparation for the meeting and for their roles as leaders on the Steering Committee at SUNY Fredonia.

In Asheville, the group also had a chance to meet Kathleen Morley, the staff member who served as a Policy Center liaison throughout the project.  The campus liaisons—David Herman and Virginia Horvath—consulted with her by phone on a regular basis throughout the project, and they also joined conference calls with the entire National Select Cohort about once every two months during this project.

While in Asheville, the members of SUNY Fredonia’s team worked on one exercise with the team from Slippery Rock University of Pennsylvania, and each team realized that it would benefit from more extended collaboration.  The campus liaisons for each institution communicated with each other by phone throughout the project, and campus visits allowed team members to interact and learn how the other institution had approached the project.  In November, 2006, members of the Slippery Rock team visited SUNY Fredonia, and in Spring 2007 members of the Fredonia team will visit Slippery Rock.  Because each campus has a similar mission in relative geographic proximity, collaboration has been convenient and valuable, and the highlights of this effort were featured in a presentation by Dr. David Herman and Dr. Amanda Yale (of Slippery Rock) at the national Foundations of Excellence® meeting on February 16, 2007 (Addison, Texas).

Structure of the Program at SUNY Fredonia

The Foundations of Excellence® program is organized around nine foundational Dimensions, areas that research has proven to be key considerations in the success of programs for first-year students: Philosophy, Organization, Faculty, Learning, Transitions, All Students, Diversity, Roles and Purposes, and Improvement.  The team at the launch meeting considered each of these Dimensions carefully and determined that it made sense at Fredonia to have a team that focused on each Dimension.

The SUNY Fredonia Steering Committee was comprised of the co-chairs of each Dimension team, along with Vice Presidents Herman and Horvath and student interns Rachel King (fall) and Kathryn Kornacki (spring), who assisted with this project.  Each Dimension team was co-chaired by one person from Academic Affairs and one person from Student Affairs, with the exception of the Faculty Dimension, co-chaired by a tenured faculty member and an adjunct faculty member.  Each Dimension team also included at least one student.  Students could elect to receive internship credit for participating in this program, and 11 students chose this option.

Communication about this project has been extensive.  President Hefner highlighted the work of the Foundations of Excellence® program at SUNY Fredonia during his remarks at the all-campus meetings in August 2006 and January 2007.  Vice President Herman featured this project at the Student Affairs retreat in September 2006, and he brought guest speakers from Oakland University (Michigan) to discuss the impact of their involvement with Foundations of Excellence helped shaping their first-year programs.  Vice President Horvath discussed the project with the Academic Affairs VP Council, and she described the project during her remarks at the University Senate several times throughout 2006-2007 and in her letters to the campus community at the beginning of the Fall 2006 and Spring 2007 semesters.  The project was featured in the online Campus Report on October 16, 2006.  The College Council also discussed this project at its meetings in October, December, and February.  In addition, the Steering Committee hosted several information sessions for the campus community, as well as a launch meeting for all the Dimension teams to be sure that all participants in the project were informed about our work and goals for the year. 

One of the first steps in the process was defining what we mean by “the first year” and “first-year student.”  The Steering Committee did discuss a number of possibilities but ultimately decided that for the purposes of our self-study, “first-year students” are the approximately 1,050 students who enter SUNY Fredonia as first-time, full-time students each year.   The “first year” is the first academic year that these students experience here.  Although there are other populations that we could have included—such as transfer students and graduate students—this population of “first-year” students is significant, and the Steering Committee expects that initiatives developed for this group are likely to be transferable models for ensuring success in the other populations.  

An important step in the self-study was developing the Current Practices Inventory (CPI).  This is a collection of documents, data, and descriptions of current programs and initiatives for first-year students at Fredonia.  It became an essential data set that Dimensions teams examined when developing their reports and offering suggestions for a first-year program.  A number of people across campus assisted in developing the CPI, including Dr. Christopher Lewis and Dr. James Calarco.  The Steering Committee used ANGEL (A New Global Environment for Learning) classroom management software as well as FoETec, the website provided by the Foundations of Excellence® program, for data collection and archiving.

Surveys are also an important part of the process of evaluating current practices, and the tools of the Policy Center were very useful.  In October, a professionally designed and tested online survey developed by the Policy Center was distributed to more than 1,100 faculty, staff, and resident assistants at SUNY Fredonia; 552 people (46.4%) responded, and the results were available to all Dimension team members through the FoETec site.  In addition, on November 28, 500 first-year students (344 first-year students coming directly from high school, 114 transfers from two-year schools, and 42 transfers from four-year schools) at SUNY Fredonia responded to a survey about their experiences in the first semester.  

On January 17, 2007, Dimensions teams met on campus for a full-day retreat and working session to refine the drafts their reports and enter them on the FoETec site.  This overall report is based on careful review of the Dimension reports and the action items suggested in each.  This report will be shared with the campus community through regular governance units, the University Senate, and the College Council, with the hopes of implementing some of the action items by the beginning of the Fall semester 2007.

The Context for Our Project

Literature on student learning on the first-year experience has provided coherent models and practices and demonstrated consistent results.  Three of the most important are How College Affects Students, Volume 2: A Third Decade of Research by Ernest T. Pascarella and Patrick T. Terenzini, a major collection of case studies of exceptionally successful campuses; Student Success in College:  Creating Conditions That Matter by George Kuh, et al.; and an extensive collection of articles, Challenging and Supporting the First-Year Student:  A Handbook for Improving the First Year of College, edited by M. Lee Upcraft, John H. Gardner, and Betsy O. Barefoot.    

Pascarella and Terenzini (2005) give significant insights into research on student learning and into various aspects of first-year programming.  They offer an excellent overview of the shift from a teacher-centered and teacher-directed model to a learning-centered educational model:

. . . the research published since 1990 provides considerable empirical support for the desirability of this evolution in higher education.  The evidence indicates clearly that encounters with new and different ideas and with people different from themselves challenge college students to learn.  When students are actively engaged in learning, whether through classroom instruction or through out-of-class activities, change is likely to occur.  The research consistently shows that learning is bound neither by time nor by place, that it occurs continuously in a variety of locations, often unpredictably, and that it is maximized when both the activities and outcomes have meaning for the learner.  Finally, learning is not a solitary activity but is more likely relational and social, taking place when students engage in a task with others and in informal interactions with peers and faculty members (645-646).

Pascarella and Terenzini also emphasize the variety of experiences, in many settings, that impact how and what first-year students learn:

. . . [R]esearch indicates that a single learning experience may affect multiple dimensions of students’ lives and, conversely, that multiple experiences in any of a variety of settings can influence a single learning outcome.  Students develop academically and cognitively outside the classroom as well as inside it, and psychological changes can originate in or be enhanced by experiences inside the classroom as well as outside it (646).

They also cite research about the ways students learn by engagement with challenging ideas:

. . . [T]he research indicates that encounters with people and ideas that challenge beliefs trigger learning, especially when students actively engage these challenging people and ideas.   Knowledge acquisition, skill development, and psychosocial change are more likely when learners find meaning in both the activities and the outcomes of the college experience (646).

As they reflect on the implications of the research on learning, Pascarella and Terenzini also stress the importance of bridging the formal and informal worlds of learning in which students find themselves:

Whatever form curricular and organizational reconfigurations might take, failure to incorporate and capitalize on students’ out-of-class experiences risks increasing learning only at the margins.  Learning-centered organizations will find ways to increase opportunities to link the formal and informal worlds of learning and instruction, guided by the educational philosophies, designs, and learning productivity of the living-learning centers. . . .  How creative can colleges and universities be in eliminating the conceptual and organizational separation of student learning into the cognitive and affective, academic and nonacademic?  Can structures and practices be developed that recognize learning as on-going, without regard to time and place?  In some areas of intellectual development (including critical thinking), the breadth of student involvement in the intellectual and social experiences of college, rather than any particular type of involvement, matters most.  The greatest impact appears to stem from students’ total level of campus engagement, particularly when academic, interpersonal, and extracurricular involvements are mutually reinforcing and relevant to a particular educational outcome (647).

The reviews of Pascarella and Terenzini support the importance and value of freshman seminars, learning communities, faculty-student interaction outside of the classroom, and student-student interaction as vehicles for enhancing student learning.

The work of George Kuh is also useful in informing SUNY Fredonia’s approach to the first-year experience.  He and his associates are the driving forces behind the widely- implemented National Survey of Student Engagement (NSSE).  Fredonia has used that survey twice in recent years and plans to continue to administer it every three years, as a part of SUNY’s Strengthened Campus-Based Assessment initiative.  Kuh’s principal co-author, Jillian Kinzie, presented workshops on campus in March 2006, reviewing NSSE and SUNY Fredonia NSSE results.   Student Success in College (2005) is based on the results of case studies of 20 colleges and universities in the U.S. in what they called the Documenting Effective Educational Practice (DEEP) project.   Kuh and Kinzie defined colleges as demonstrating student success by having higher-than-predicted graduation rates and higher-than-predicted student engagement scores on NSSE.  Their sample included a very wide range of colleges and universities—public and private, very large (over 23,000 full-time undergraduates) and quite small (fewer than 700 students). 

Writing about the characteristics of these successful institutions, Kuh et al. clarify that acculturation and alignment are keys to success:

. . . DEEP schools do two things very well.  First, they teach students what the institution values, what successful students do in their context, and how to take advantage of institutional resources for their learning.  We refer to this as acculturation.  Second, they make available what students need when they need it and have responsive systems in place to support teaching, learning, and student success.  We call this alignment—making certain that resources match the institution’s mission and educational purposes and students’ abilities and needs (110).

They note that successful colleges have high expectations and many structures to support students as they arrive on campus and challenge themselves to meet those expectations:

DEEP colleges are thick with expectations about college life.  They recognize that people rarely exceed their own expectations without being challenged.  For this reason, these institutions have high expectations of everyone—students, faculty, administrators, and others.  They begin preparing students to meet these expectations long before the students arrive on campus.  Students get warm, positive messages of welcome and support from admissions personnel and advisors along with information about how to find resources when they need them.  After newcomers arrive on campus, they take part in a host of orientation and other socialization activities, some of which continue through the early weeks and months of the academic year.  At some institutions, these events occur throughout the entire first year.  To keep students from slipping through the cracks, institutional policies and processes provide both academic and social challenges and support, inside and outside the classroom.  And they challenge students to stretch their aspirations and perform beyond their preconceived limits (111).

When reviewing how DEEP schools operate and, in particular, how they approach first-year orientation programs, Kuh et al.  highlight the collaboration and respect between student affairs and academic affairs:

As at many other colleges and universities, DEEP institutions’ student affairs staff members are responsible for establishing the campus conditions that affirm students and for providing the programs and services to meet their academic and social needs outside the classroom.  At DEEP colleges, however, student affairs staff are not expected to do this alone, but in full partnership with academic affairs and other institutional support structures.   Moreover, a high degree of respect and collaboration exists on these campuses, so faculty, academic  administrators, and student affairs staff work together effectively.  Co-curricular programs are designed to complement, and not compete with or undercut, student achievement.  For example, on many campuses new student orientation and fall welcome week emphasize activities that are primarily social in nature, rather than intellectual or academic.  At most DEEP colleges, the intellectual and academic content of summer orientation and fall welcome weeks far exceeds the amount of time devoted to social events.  Thus, student life staff set an appropriate tone and expectations for college life (164-165).

In addition, Kuh et al. point to the value of first-year programming, with high quality programs and multiple resources for helping students succeed and become independent learners (268).  They note that DEEP colleges and universities provide opportunities for extensive informal interactions between faculty/staff and students (207) as well as encouraging the kind of student-student interaction that is part of “vibrant learning environments”(195).  

Another valuable resource in considering the first year is the 2005 Upcraft, Gardner and Barefoot collection of over 30 articles on various aspects of the first-year experience.  They point out in their introduction that concern for solid first-year programming and research into its importance goes back well over a score of years:

In their 1989 book, The Freshman Year Experience: Helping Students Survive and Succeed in College, Lee Upcraft and John Gardner argued that colleges and universities had to be willing to make major changes in their approach to learning if they were to serve students in the 1990s and beyond.  Because of the overwhelming evidence that student success is largely determined by student experiences during the first year, they noted that an important way to do this was for institutions to develop policies, make decisions, and create classrooms, programs, curricula and services that enhance first-year student success (1).

Various chapters throughout the book call for making sure that campuses have an organizational structure that supports the first-year experience (62); encouraging informal faculty-student interaction (62); facilitating student-student interaction (61); coordinating academic and social experiences (such as service-learning, freshmen interest groups, and other forms of learning communities, 105); featuring diversity (105); requiring a first-year seminar (105); and offering learning communities (371-72).  

What We’re Learning at Fredonia
Fredonia has been very much engaged in a process of review and reflection, a process of learning, and a process of planning and of implementing those plans.  We are good, but we want to be better.  That attitude, something that George Kuh and his colleagues in their recent book, Student Success in College: Creating Conditions That Matter (2005) call “positive restlessness,” characterizes the outstanding colleges and universities they studied.  Those institutions “do not necessarily desire to be like any other institution; they simply want to be the best they can be.   Never quite satisfied with their performance, they continually revisit and rework policies and practices to get better.  They are restless in a positive way” (146).

Our campus vision statement indicates that above all we aspire to being a “community of learners,” a commitment echoed in the Fredonia Plan’s goal “enhance the culture of learning at Fredonia.”   

As a vital way of moving forward with the Plan and its implementation, our Foundations of Excellence in the First-Year initiative has given many of us—teaching faculty, professionals, students and administrators—the opportunity to be learners.  Since our full-scale efforts started in September, we have learned more about what we are currently doing with and for our first-year students.  We have learned more about what other institutions have done and are doing for that group.  We have explored a number of ways we can build on our strengths and move forward over time to assure that our first-year students will have the most positive experiences we can offer them. 

The first-year, of course, is a part of the total Fredonia learning experience for our students.  Yet, as the title “foundations of excellence” suggests, it is the base upon which our students, with our help, build their successes.  Moreover, “first-year” itself may be somewhat of a misnomer.  The “first-year experience” can profitably be seen as starting with the first contact prospective students have with us and continuing through the conclusion of their second semester.    

The action items proposed in this report represent the Steering Committee’s best ideas, based on their reviews of the research, their engagement with the national project and the campus community, and their careful examination of the data in the Current Practices Inventory and two surveys.  The action items suggest that there is much to be built here upon the foundation of strong traditions of student success, but the engagement and positive response to this project ensure that many people at SUNY Fredonia care about first-year students and are eager to do the work to make some of these action items a part of our culture.  

Action items numbered 1.0 to 1.4 are considered those that should be undertaken as soon as possible.  The action items numbered 2.0 to 2.9 are considered important ideas to be reviewed by an appropriate structure and implemented when feasible; the action items numbered 3.0 to 3.11 are considered possible ideas for an appropriate structure to consider and implement.  The Dimension Team that proposed each action item is shown in italics following the recommended action.

TOP-PRIORITY ACTION ITEMS:

Establishing Structure and Goals for a Solid, Coherent First-Year Program

(1.1) Establish a “First-Year Success Committee” to assess and monitor first year activities and student success rates. 





Organization Dimension
This committee, with membership from the Division of Academic Affairs and the Division of Student Affairs, would provide leadership for faculty and staff involved with the First-Year Experience.  Its first task would be to review this document and develop a timetable for exploring and implementing the action items recommended.  The committee may encourage subgroups to focus on particular action items so as to work simultaneously on several initiatives.  





(1.2) Create co-chairs—one from Academic Affairs and one from Student Affairs—to   coordinate the First-Year Success Committee.  The co-chairs would be responsible for organizing meetings for the First-Year Success Committee, assessment, gathering data, evaluating progress, recommending policy to appropriate governance bodies, and reporting to the campus about the first-year experience.

Organization Dimension, Improvement Dimension

No one is uniquely responsible for gathering, evaluating and reporting to the campus on the first-year experience at SUNY Fredonia.  We propose the appointment of co-chairs of the First-Year Success Committee.  The co-chairs would provide direction for the Student Success Committee and accountability for the first-year experience in each division.  The committee would need to spend significant time and resources on assessment issues: aiding departments in establishing measurable goals and outcomes and identifying effective assessment tools.  The co-chairs would be responsible for disseminating the results to the entire campus as well.  

(1.3) Adopt and publicize a FY philosophy statement that addresses student engagement and learning objectives for the first year.

Philosophy Dimension, Faculty Dimension, Learning Dimension

The first part of this report includes a Philosophy Statement developed as part of this project by the Philosophy Dimension.  It has the approval of the Steering Committee, and University Senate approval of this report would indicate approval of this Statement as a foundation for first-year initiatives.  

An essential feature of this Statement clarifying that the primary mission of the university is academic: learning, inside and outside of classes, is the focus of campus life, the reason the campus exists.  The university must demonstrate in a variety of ways—including through additional recognition programs—that it values academic achievement and learning.  It must also instill the love of learning and respect for the integrity of the learning process, including an understanding of research processes and the pitfalls of plagiarism.  

As a means of disseminating the college's philosophy, the Student Handbook should be revised to include this Statement, as well as institutional goals, successful learning strategies, and information about first-year student needs, challenges, and opportunities.  This Statement should also be included in the Undergraduate Catalog and on the website.

(1.4) Define first-year learning expectations and develop effective ways to assess learning outcomes.

Learning Dimension, Improvement Dimension
Assessment of the first-year experience begins with the identification of common goals and experiences for first-year students.  Beyond having a campus-wide mission or philosophy regarding these students, SUNY Fredonia needs to develop explicit goals and learning outcomes that are measurable in efforts to establish change.

Except for our general education courses and for some programs, Fredonia does not have comprehensive learning expectations for first-year students.  Although we do assess general education courses for specific learning outcomes once every three years, we do not give attention to high-enrollment courses per se, nor do we have an initiative to improve student learning in either the high-enrollment courses or the general education courses.  We need to assess student learning outcomes inside the classroom systematically and consistently.   Additional funding for training related to assessment may stimulate our efforts in this area.  

But, we also need to assess the learning outcomes of out-of-classroom activities.  First-year survey results show that SUNY Fredonia students are aware of the numerous out-of-classroom activities that are available to them.  Indeed, we found that there are over 120 clubs and organizations for first-year students to become involved in.  However, while participation is shown to be very high in these co-curricular activities, we currently know little about what our students have learned from their participation.  

At this point SUNY Fredonia lacks evidence about how out-of-class experiences supplement, support, and enhance the experiences students are having in courses.  Moreover, we found that the role and significance of student co-curricular learning is currently not sufficiently appreciated across campus.  There have been limited opportunities for planning and communication between teaching faculty and student affairs professionals to foster seamless learning, both in and out of the classroom.

Therefore, to better understand and appreciate what our students gain from their co-curricular participation, the First-Year Success Committee should initiate studies (and then continue to study) about the learning outcomes students garner from their co-curricular participation.

NEXT-LEVEL ACTION ITEMS:

Exploring and Implementing Appropriate Activities for

a Solid, Coherent First-Year Program

(2.1)  Improve communication with first-year students so that they are aware of the resources, events, and offices on campus to help them succeed.

Improvement Dimension, Philosophy Dimension
The First-Year Success Committee should explore ways to improve communication with first-year students.  One possibility is increased use of the Axis TV monitors across campus.  In addition, a First-Year Cohort might be established on the ANGEL classroom management system.  ANGEL (A New Global Environment for Learning) is an ideal mode for connecting first-year students to one another and to campus resources.  In this familiar and non-threatening environment, we could engage in a variety of assessments, especially by using the survey tool at critical moments to poll students about such whether they have gone to Activities Night, attended a library instruction session, met with a professor during office hours, met with an advisor, or joined a student organization.   

In ANGEL, students can identify themselves if they need assistance or would like to speak to someone regarding their experiences upon completion of the survey.  In addition, this tool would allow SUNY Fredonia to emphasize which campus events are most valuable to first-year students and advertise them on a regular basis.  Polls could also be taken via ANGEL about attendance at and response to these events. 

 Of particular importance are arts events and public presentations such as lectures, presentations, and films.   Given the wide array of musical, dramatic, and scholarly presentations on campus, students especially need to be encouraged to attend a wider variety of events as an important part of their learning.  Obviously if students are working hard for classes, taking part in extracurricular activities, and holding jobs, such attendance may be problematic.  Nevertheless, it should be encouraged for the cultural as well as the social aspects of learning, including the value of removing their headphones and sharing an experience with others.
Other communication ideas include adding credit-card size laminated cards to the Fredonia ID pouch which would provide quick access to key phone numbers and locations of services (such as university police, financial aid, academic support services, and counseling center).  

(2.2) Develop a comprehensive first-year handbook and related material for new students.    

Philosophy Dimension, Transitions Dimension

We need to consolidate information given to students. There are too many pamphlets, handouts, etc. Our perception is that many of these pamphlets are discarded or misplaced. There should be one handbook that students can refer to as questions arise; this may be a component of the recommended First-Year Cohort ANGEL site in 2.1.

Regardless of format, the source should include all the information that first-year students need to know about the campus, including the locations of important offices, policies regarding the purchase of food on campus, student rights and responsibilities, and a variety of academic policies, including the university’s Mission Statement.  It should also clarify elements of classroom etiquette, including the importance of being on time and the rudeness of allowing cell phones to interrupt classes. It should also contain useful information about the surrounding communities.

(2.3) Examine ways to improve advising for first-year students, and recommend the best ways to implement strategies for improvement.

Faculty Dimension, All Students Dimension, Learning Dimension, 

Transitions Dimension, Roles and Purposes Dimension

A number of Dimension teams proposed ways the First-Year Success Committee might address the important issue of effective advising.  In the first-year surveys, both students and faculty expressed a great deal of dissatisfaction with the level of advising.  Faculty advisors vary greatly in skill, professional preparation/experience, and interest in advising.  Some faculty members have too many advisees to work effectively with all of them.  Currently, advising needs are not clearly communicated to all faculty members, and each department uses a different procedure.  The campus needs an "advising vision" and a means for communicating the frequently changing advisement requirements. as well as the broader goals of advising students from diverse academic and social backgrounds.  

The “Advising Manifesto” developed in 2006-2007 suggests ways students and faculty can best prepare for their advising sessions.  First-year students should receive clear information identifying their advisor, the location of that individual's office, and meeting times.   Students should understand their responsibilities in this process and be encouraged to bring relevant program templates, course selection bulletin, and a proposed schedule to the advising session and take personal responsibility for their college careers.  

Faculty new to SUNY Fredonia should receive adequate instruction in the intricacies of the College Core Curriculum and departmental programs.  Departments should be encouraged to produce advising guidelines relating to frequent questions about departmental programs, if such guidelines don't presently exist.  Departments should also be encouraged to hold group advising sessions providing an overview of program requirements to help students prepare for their individual advising appointments. 

One suggestion is to establish a faculty/peer advising center in the student center.  Many students arrive at college with preconceived notions regarding their major or are undecided.  Liberal Arts (undecided) students have the opportunity to explore various majors in the Liberal Arts Seminar Program.  A significant number of students with a "declared" major may have a desire to explore other majors.  Indeed, these students are welcomed in Office of Academic Advising, but they may feel apprehensive about expressing their uncertainty to their assigned advisor or other "official" campus office.  A less formal atmosphere, manned by students along with faculty, could be conducive to more exploration. Students can receive information on various majors and be directed to the proper office for formal advising.

Other steps that might be taken to improve advising include requiring student attendance at summer orientation (and specifically the review of the advising process); requiring all first-year seminars to review the advising process; enhancing the relationship between faculty advisors and the Career Development Office; engaging students leaving a major/department in an exit interview and provide a transfer form to the new major/department; developing a universal checklist (preferably electronic) for graduation requirements; identifying international students, who often have different needs, with a sticker on their academic file; compiling models on how departments are "gating" their enrollment; using Banner to track progress with advising; developing a better system of communication about and response to academic probation.

(2.4) Explore possible models for First-Year Seminars, and recommend to appropriate governance bodies a model that will work for SUNY Fredonia.

Learning Dimension, Faculty Dimension, All Students Dimension, 

Roles and Purposes Dimension, Improvement Dimension
Several Dimension Teams recommended that such a course be taught by faculty and professional staff, possibly assisted by students.  The focus of the Seminar would be on transitioning to college in general, possibly in the context of an introduction to a particular course of study.  The seminar experience should be deep, engaging, and informative, encouraging the formation of learning networks among students. 

There were many faculty and staff responses to the open-ended questions indicating that we need a first-year seminar for every student.  Many departments already have a first-year seminar in place.  Most of these focus upon the needs of becoming a learner in that specific discipline.  Greater attention and direction could be given to these classes to include information that directly addresses the broader needs of our first-year students.  We need to help students learn to challenge themselves to work at a higher level than they were working at in high school, and we need to teach them how to navigate the campus for maximum benefit.  Many students responded to the open-ended questions on the survey saying that they need to know where to go for help in a number of areas.

Research and experience show that freshmen need to develop genuine and personal connections with faculty and staff and with their fellow students.  Freshman seminars encourage this interaction.  While there has been some effort to meet the needs of first-year students through departmental and Liberal Arts freshman seminars at SUNY Fredonia, we found that the curricula in these seminars not only vary markedly, but, more significantly, they do not always include the content that is widely recommended by experts as being important for the success of first-year students.  In addition, Fredonia has not as an institution adopted a number of the "best practices" which have been found to make first-year seminars work effectively at other campuses.

We need to recognize that some curricula, such as those for teacher education and music, have very limited room for courses not directly tied to the program of study.  That being the case, careful reviews of all program requirements, including requirements in the major and in the CCC, may be necessary if a freshman seminar is to count toward graduation requirements for all majors. 

All first-year students, regardless of major, should have access to a first-year seminar in their first semester at Fredonia.  Based on the models that are available for successful first-year seminar programs at colleges and universities throughout the United States, the First-Year Success Committee will need to consider the number of credit hours for first-year seminars, the duration of such courses (an entire semester? part of a semester?), and the best ways to staff such courses with faculty, Student Affairs professionals, and possibly student mentors.  

The First-Year Success Committee will also need to consider how existing first-year seminars in departments/schools could be expanded to embrace a common core curriculum to meet the broader needs of first-year students.  In all courses, students could be encouraged to examine their motivation and goals with regard to higher education in the context of their own lives and beyond.  Common topics might include the transition to college, personal responsibility, community involvement, communication skills, critical thinking skills, student-success content (study skills, advising, extracurricular engagement, academic services, health and wellness issues and services).  

To assess and improve the first-year seminar program, we must use appropriate methodology (such as pre- and post-tests) to assess learning outcomes of the first-year seminar in systematic ways.

(2.5) Explore ways to develop critical skills across the curriculum, particularly in those courses with high enrollment of first-year students 

Philosophy Dimension 

First-year students often take such courses as ENGL 100 (Composition), MATH 110 (Math in Action), and PHIL 115 (Philosophical Inquiry), but such core academic skills as writing, public speaking, quantitative reasoning, information literacy, and critical thinking are hardly mastered in a single semester, even with students at SUNY Fredonia, an institution with selective admission and no developmental or remedial courses.   Without creating new or additional courses, we need to explore ways of embedding in required courses intentional development of college-level skills.

For example, one of the skills that first-year students need to develop is the ability to write clearly and cogently, both for success in their college careers and in their post-college careers.  Consequently, they should be writing frequently and receiving writing instruction in nearly all of their classes.  This instruction should involve attention to grammar and to more advanced aspects of writing, including quantitative reasoning and critical thinking. 

(2.6) Emphasize the value of diversity on campus by recruiting and retaining more faculty, staff, and students of color and by encouraging discourse and connection for first-year students across cultures (such as race, gender, physical ability, religion, national origin, sexual orientation, and ideas).
Diversity Dimension 

SUNY Fredonia is committed to diversity, with an initiative in the Fredonia Plan that continues efforts to have a more racially and ethnically diverse campus population of students, faculty, and staff.  For first-year students, this includes not only the recruitment of students from various backgrounds, but also engagement in the kinds of activities and conversations that promote understandings of identity and culture.  The campus could use opportunities where large groups of people gather to be exposed to events that highlight or reflect diverse cultural backgrounds.  For example, during halftime or other breaks in sporting events, cheerleaders, dance team, and Black Student Union step team could perform.  Also we can take advantage of speakers and events at other universities in the area.

Although some of this goal will be achieved by the Admissions Office, the Coordinator of International Learning, the Office of International Education, and the Office of Multicultural Affairs, the First-Year Success Committee might engage these groups in developing specific suggestions for engaging new students in the kind of reflection and conversation that lead to valuing diversity. 

(2.7) Focus on continuous improvement of Summer Orientation, Welcome Week, and New-Student Convocation programming.

Philosophy Dimension, Learning Dimension, Transitions Dimension

The Summer Orientation and Advising Program (SOAP) and Convocation are excellent, but according to students, these still need some work.  The First-Year Success Committee should engage first-year students, faculty, and professional staff in Student Affairs and Academic Affairs in considering ways to improve the SOAP program and the convocation for first-year students.

According to the survey and to the students involved in the Foundations of Excellence program, the timing of SOAP is an issue.  Summer Orientation takes place in the early summer, and students understandably forget what they learned when they return to campus more than two months later.  More use needs to be made of the days immediately before the semester begins, when first-year students should be on campus, or consideration should be given to requiring first-year students to arrive one or more days prior to the arrival of other students.  

An extended welcome for first-year students in the days before the start of the semester could allow for participation in a range of intellectual and social activities. First-year students could receive a Fredonia passport and collect stamps through their participation in these activities and others during their first semester.  Events might include departmental welcomes, academic presentation/lecture related to the University Convocation theme, active engagement with ANGEL and campus email services, exploration of the services offered at Reed Library, new student Convocation, participation in a community service project, welcome picnic for both freshmen and faculty, residence hall orientation, sexual assault awareness training, evening entertainment and a wide variety of cultural, social and athletic opportunities.

First-year students need to develop genuine, personal relationships with faculty and staff.  There is a need for more opportunity for that social and intellectual integration, particularly during the first few weeks of the semester.  
(2.8) Develop strategies for early intervention that will help identify and respond to students who are doing poorly early in the semester.  

Learning Dimension, Roles and Purposes Dimension, Improvement Dimension
Research shows that early intervention programs are vitally important for student retention and increase the likelihood of overall student success.  Yet, our current practices are not well communicated, occur as late as academic dismissal, and even appear haphazard.  Too often faculty and staff do not recognize or share the information they have regarding students who are experiencing difficulties, whether personal, social or academic.  Moreover, potentially remedial action is often not effectively coordinated.

Thus, the First-Year Success Committee should encourage the design and implementation of an early warning and early intervention program that would alert faculty and staff about those students who are struggling in their courses.  Our current practice is to review first-year student (and other student) grades at mid-term.   But waiting until midterm is a disservice to freshmen.  If possible, they would be better served by earlier review and feedback.  

Survey responses indicate that students have expressed a need for improved interaction with faculty and advising.    Moreover, we can encourage faculty who teach first-year seminars to intervene with those who are underperforming.  Waiting until mid-term is too late, as first-year students may require more time and direction than upper-class students to improve study skills and learn about resources to assist them.  In addition, posting mid-term course grades and calculating the GPAs on Your Connection will allow first-year students to seek guidance from their advisors to improve their academic performance.

Academic Affairs and Student Affairs should collaborate to identify and provide the necessary services to assist those identified as being at risk.  The intervention must be well-coordinated with first-year seminars, first-year courses, and other courses with high first-year student enrollment, and it must be put into action at the appropriate time in the semester in order to have success.  The Residence Life staff might effectively be involved in this intervention process for residential students.

(2.9) Encourage faculty and staff in learning about and engaging first-year students through initiatives and programs of the Professional Development Center.

Learning Dimension, Diversity Dimension, Roles and Purposes Dimension

The creation of a Professional Development Center is a key element in the Fredonia Plan to provide opportunities for all members of the campus community to engage in learning across a range of ideas, including reflecting upon and learning about their own teaching.   Called a “Teaching and Learning Center” in the Plan, a Professional Development Center will be important in providing the initiatives and programs needed for faculty and staff to connect with one another in improving first-year courses and program.  

The campus needs to provide opportunities for faculty and staff development related to first-year students.  Dimension team members related experiences with faculty or staff members from their own past who were passionate about teaching, and this shaped their experiences in higher education.  The most successful teachers are often engaging experts in their respective fields who emphasize critical thinking, de-emphasize lecture, encourage discourse, and demonstrate passion about the material.  We need to move toward a system that encourages active learning environments and rewards innovative teaching that challenges and supports first-year students.

The Center should also offer professional development opportunities to learn about teaching diverse learners, with differences in culture, generation, high school size, national origin, religious background, race, urban/rural backgrounds.  Both sides need to understand the other's point of view and both need to maneuver outside the box for success.   The Center might also offer opportunities for faculty to discuss ways of engaging first-year students, even in large classes.

Many of the courses taken by first-year students are taught by adjunct faculty.  These faculty members also need institutional support for professional development.  All faculty and staff should be encouraged to continue their professional development, including use of resource materials that will be part of the Center and participation in professional meetings, learning communities, workshops, and seminars.  

OTHER ACTION ITEMS:

Exploring and Implementing Other Possible Action Items for

a Solid, Coherent First-Year Program

(3.1) Commit to small class size, as much as possible, and encourage active learning  for those courses typically taken by first-year students.

Faculty Dimension and Philosophy Dimension
SUNY Fredonia has a well-deserved reputation for small class size, and this reflects a commitment to the idea that students are better engaged in learning when their instructors know their names, when they have opportunities to connect with other students, and when courses consist of more active learning than lecturing.  The campus currently has only six lecture halls, and most classes enroll fewer than 30 students.  This relatively small class size is demonstrated in this chart of the Fall 2005 courses with the highest enrollment of first-year students:

	Course
	First-Year Enrollment (all sections)
	Section Maximum

	ENGL 100
	437
	20

	PSY 129
	286
	55

	MATH 110
	211
	20

	POLI 120
	190
	35

	PHIL
	115
	35


An issue for first-year students, however, is that most are enrolled in a few courses with as many as 120 students, and even a class of 35 may seem daunting at first.  The National Survey of Student Engagement results at SUNY Fredonia in 2005 indicated that 6% of first-year students never asked a question in class, and 51% of first-year students reported that they never discussed readings or classes with professors outside of class.   In addition, 46% of first-year students said they never or only sometimes received prompt feedback on their academic performance.  

The First-Year Success Committee needs to consider further the impact of class size on student engagement.  Although it is sometimes necessary to deliver courses in larger sections—and these tend to be introductory courses—we need to provide some opportunities for small classes even in students’ first semester.  In addition, we need to consider ways to redesign “lecture” courses so that even those with higher enrollment are taught in ways that engage students in learning.
(3.2) Consider ways that first-year students might interact more effectively with sophomore, junior, and senior students

Transitions Dimension, All Students Dimension 

Creating more opportunities for first-year students to make connections to upperclassmen and the community may aid in their ability to make successful transitions throughout their academic, personal and professional lives.  Increasing student contact to older students will allow for healthy role modeling to occur, thereby aiding in self esteem, confidence, autonomy, and overall well-being.  The success of students' perceived sense of social connectedness depends on their sense of belonging to the campus environment as well.  Through creating these connections, which lead to a sense of belonging, students are encouraged to reach out and have a balanced college career. 

One specific possibility is to reinstitute the upper-class buddy system.  Some first-year students have indicated a desire for more interaction with upper-class students.  Some of this may happen informally through organizations and classes but more some students may need more help in establishing these links initially. 

Another option to consider is a Peer Advising Program.  Georgetown University, for example, uses a program that allows upper-class students to assist first-year student with picking courses; thus new students share experiences and make connections to the existing students.  This program could be expanded to include upper-class students who serve as a contact for first-year students throughout the year.  Syracuse University uses peer advisors who are able to provide the "unofficial" information that can really help students make connections and aid in their transitions throughout college.

(3.3) Commit to continuous improvement of the College Core Curriculum, with the recognition that many first-year students are enrolled in these courses. 

Philosophy Dimension, Learning Dimension, Faculty Dimension
The College Core Curriculum (CCC) is a vital part of the first-year experience and a key element of the foundation for excellence expected of students throughout their years at SUNY Fredonia.  Yet there is a recognition on campus that we should be doing better.  Some view the CCC as a “grab bag” of courses rather than an organized program with an effective rationale.  Students—and, too often, faculty—regard those courses as something to be "gotten out of the way" rather than actual learning experiences.  Because first-year students take many general education courses, we should be looking into the creation of a real, meaningful general education courses.  We must also convince full-time faculty that they should regard general education courses with excitement rather than dismissing them as onerous duties.

Currently there are too few spots available in CCC courses, so first-year students—who register last—end up enrolling in courses that are not their preference, but are simply those that are available.  We need to create more sections of popular courses to develop interest and excitement in the CCC for both faculty and students. 
A number of Dimension teams stress the need for CCC courses to promote and reinforce essential skill development.  We could also explore modifying the CCC by expanding the American Experience Program model, a cohort of three classes in which students are required to co-enroll: Political Science 120, History 105 (American History), and English 100.   This set of courses—which fulfills three CCC requirements—is open only to first-year students, and they are linked not only in terms of themes and content, but also through the requirement of participation in special events such as the American Democracy Project meetings and a trip to the Barker Museum which focuses on local history.  

 

(3.4) Explore the possibility of creating First-year Interest Groups as a way to engage students in living and learning communities

Learning Dimension

At a number of institutions, first-year interest groups (FIGs) have been developed so that first-year students get to know a small group of others well as they learn together.  There is substantial literature that shows that, when well done, learning communities yield very positive academic and personal outcomes for students and faculty.  Learning communities help students to develop their critical thinking skills, consider information from multidisciplinary perspectives, and develop a social support system that has a basis in learning activities.  Creating and sustaining learning communities could be one of the most powerful initiatives Fredonia could take for enhancing learning on campus, but such an effort is likely to fail if this initiative is not fully investigated before implementation.

Typically, such a cohort model involves co-enrolling in two or three courses with some coordination through a seminar or FIG leader.  In many institutions, a FIG is also a living and learning community, with students from the same residence hall or neighborhood enrolled in two or more courses together in their first semester.  The First-Year Success Committee might explore the possibility of setting up several FIGs that intentionally bring groups of students together.

Those involved in the American Experience cohort model on campus should be consulted, so that we can learn more about the strengths and weaknesses of this model as it has been implemented.  Information regarding successful learning communities for first-year students on other campuses will also be useful in building a potential model for learning communities on our campus.   Piloting additional learning communities on our campus might consist of at least 3-4 integrated experiences.  If implemented, the pilot program should be carefully assessed for its effectiveness in meeting learning goals of both faculty and students to gain further insight into what we need to do organizationally for learning communities to be successful at Fredonia. 

(3.5) Assist in focusing first-year students’ attention on the health, wellness, and safety issues related to their success in college.

Philosophy Dimension, All Students Dimension

The first-year at university is a significant experience in a student's life, with both positive and negative possibilities.  Students are challenged academically but also physically, socially and emotionally during their adjustment.  Attention to student mental and physical health and wellness is relevant to retention and academic success. One way to address this (as well as many of the other areas) is for all students to participate in a first-year seminar during which there is a core curriculum that addresses academic issues and promotes health and wellness. 

First-year students are particularly vulnerable to becoming victims of sexual assault. Most sexual assaults that occur on college campuses are perpetrated by someone the victim knows: a friend, date, partner, or casual acquaintance. 

Most sexual assaults that occur on college campuses go unreported.  Students who do report a sexual assault do not always receive a standard measure of care and an appropriate response.  An inappropriate response from campus personnel can further traumatize victims of sexual assault.  We could build on the successful CEASE sexual assault prevention program on campus by including education for all first-year students in a first-year seminar or other appropriate forum. 

We also should train typical first responders (Resident Directors, student affairs staff, academic advisors, coaches, and faculty) to provide a comprehensive and appropriate response to sexual assault.  The first response to a student who has been sexually assaulted is critical.

Another important aspect of health and wellness for first-year students is education about abuse of alcohol and other drugs, a topic which might be included as a component of the first-year seminar.  Although the campus currently requires students to complete the Alcohol.edu Program, it needs to be reviews in terms of cost/benefits and effectiveness.   Beginning with the first-year students, we need a more comprehensive university-wide approach to alcohol use.  Fredonia has most of the pieces in place for a comprehensive approach; however, there are three areas that would strengthen this approach: regular assessment of alcohol use on campus (such as the CORE or ACHA Health Assessment), renewed commitment to the ADEPT committee, and consistent enforcement of the university's alcohol policy.  

Students are well aware of the university's alcohol policy and the sanctions that will be imposed.  One of the most effective strategies to combat alcohol use is consistent enforcement of these policies.  The front line of enforcement on campus is the residence life staff (68 Resident Assistants and 13 Residence Directors); of those, five RD’s and 25 RA’s are placed in first-year buildings. Residence Life staff should be provided with a more extensive overview in regards to the philosophy and expectations for consistent enforcement.
(3.6) Encourage first-year students to become involved in civic engagement, service learning, and volunteer activities.

Philosophy Dimension, All Students Dimension

Despite the persistence of the "ivory tower" myth, institutions as well as students have a responsibility to work for the betterment of their communities.  New programs should be established (and existing programs strengthened and publicized) that will encourage civic engagement by first-year students.  These programs can involve both service learning in courses and extracurricular activities.  Students should also be encouraged more strongly than they now are to be aware of important developments in current events.  
Connecting with the community will also allow students to take a more active role and ownership for the town in which they live.  It is important to create a culture of civic engagement and caring by encouraging all first-year students to give back to the community.  Participating in volunteer and service roles within the community will promote active citizenship, which leads to a mutual understanding between SUNY Fredonia students and their community.  By modeling civility despite differences, first-year students may learn lessons that transfer to their residence halls, classrooms, and throughout their transitions in college and post-college life.  

(3.7) Increase opportunities for first-year students to develop conflict-management skills

All Students Dimension

It is important to establish appropriate ways to resolve conflicts with individuals. Through appropriate role-modeling and education, first-year students can learn how to engage in respectful conflict resolution independently or with minimal assistance from others.  As a part of the educational component, students should learn how staying angry with individuals fuels an unhealthy lifestyle, such as adding to stress, anxiety and aggressive behavior.  By promoting an acceptance of others, students may begin to feel more confident in building and maintaining relationships with all individuals.  Toward this goal, Fredonia might establish a program, workshop, or course module that would engage students in conflict training through education, discussion, and possibly role-playing.  

(3.8) Increase attention to retaining first-year male students

Philosophy Dimension

As our last accreditation report indicated, our retention of first-year male students lags behind retention of first-year female students.  We need to pay special attention to that population.  We should begin by trying to determine the reasons for the higher drop-out rate among males and then take steps to correct the situation.  

(3.9) Develop a "Transitions" packet to be sent to all accepted students who confirm their intention to attend Fredonia. 

Transitions Dimension

In addition to providing information about housing options, packing lists, parking, health issues, and the summer orientation program, a Transitions packet could include articles on separating from the home environment, advice on getting to know a roommate, and other issues critical for a successful transition to the first few weeks of college.

(3.10) Re-evaluate parental roles and appropriate parental involvement.

Transitions Dimension

The First-Year Success Committee should consider revising the parent handbook.  Parents should be provided with more detail on FERPA policies, structures of support available at Fredonia, personal responsibility, and appropriate courses of action their sons or daughters could take if they encounter difficulties.  Mid-semester grade reports, academic probation, course repeat options, student e-mail accounts and the online course management system should be explained in more detail.

The campus might also consider expanding communication with interested parents.  The website might have a special links for parents, with information about financial aid, advising, and other topics. In addition to sending Campus Report to parents who provide email addresses, we might create a listserv for parents who wish to subscribe.  This would include details of campus events for families, important deadlines for financial aid and other matters deemed appropriate by the administrator of the list.  

(3.11) Developing outreach programs to high schools in the area or other targeted high schools that would better communicate the expectations of the college environment.

Transitions Dimension 

We need to facilitate better high school preparation for college by reaching out to high schools and offering programs that engage high school students.  Such programs, which might be presentations by faculty and students from SUNY Fredonia to the students themselves and to their parents, would be aimed at making our campus and its people better known to those who are thinking about college and at clarifying for high school students and their parents the academic and other challenges of college.

(3.12) Develop ways to recognize and reward efforts that lead to the success of first-year students

Faculty Dimension and Learning Dimension

If work to assist first-year students is valued, it should be recognized and rewarded.  There are a number of ways to accomplish this: considering this work when evaluating for personnel decisions; establishing awards, such as “Excellence in Teaching of First-Year Students," to provide models and incentives; and publicizing achievements in the area of first-year student success. 
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