SUNY Fredonia

College of Education

Course Syllabus for EDU 555:  Biliteracy Instruction and Assessment Methodologies
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Conceptual Framework:

This is a graduate course designed to meet the needs of teacher-candidates or currently New York State certified teachers to become their local school experts in second language acquisition, biliteracy development, and issues concerning bilingualism among children. This course is unique because it provides a pedagogical methodology to develop literacy in both the target language and English.
Course Intentions:

This course partially fulfills the New York State requirements for a Bilingual Extension for currently certified teachers and speech pathologists. However, this course is open to anybody interested in biliteracy. 

Course Description:
This course includes teaching methodologies used and related schooling issues surrounding the development of biliteracy for English Language Learners (ELLs) in the United States. Emphasis will be placed on selecting appropriate methods of instruction to enhance second language acquisition, literacy development, and content-area knowledge for children learning two languages. Biliteracy teachers will learn how to structure step-by-step lessons and plan for high levels of student involvement as well as provide ample guided and shared reading and writing activities. Principles of cross-linguistic transfer and points of interaction between L1 and L2 will be discussed. Biliteracy teachers are expected to become familiar with phonetics and orthography in the target language to maximize students’ abilities to read in their primary language. Students will plan to integrate content and concept development into primary and English language learning activities. Students will also be expected to conduct on-going assessment to monitor English language and literacy development. This course is open to all relevant target languages (Spanish, Seneca, French, etc.) and is aligned with Transitional and Developmental Bilingual Program models, including language revitalization programs.  This course is also required for teachers pursuing a New York State Bilingual Education Extension.
Essential Questions:
1)  What knowledge and skills transfer between the target language and English as students develop biliteracy?   
2)  What does research tell the biliteracy teacher about sound pedagogy and effective programs of dual language literacy instruction?  

3)  How can the biliteracy teacher organize instruction to maximize cross-linguistic transfer? 

4)  Should the biliteracy teacher focus more on phonics and decoding skills or on comprehension in literacy instruction? Is the focus the same or different when teaching the target language as the students’ primary language and English as a second language? 

5)  How does the biliteracy teacher assess students’ progress in becoming biliterate? What will students’ know and be able to do at different stages of biliteracy development? 

6)  How does the biliteracy teacher know how much of each language to use in instruction and when to use each language? How do we teach in two languages without being repetitious or inefficient?

7)  How can the biliteracy teacher focus on literacy learning without sacrificing content learning in the dual language classroom? 
Intended learning outcome aligned with standards (Bilingual Education, NCATE, and TESOL:

1. Articulate an understanding of biliteracy methodologies from the perspective of best teaching practices.

2. Apply best teaching practices. 

3. Promote a positive disposition toward students learning a second language.

4. Develop curriculum to teach literacy in two languages

Required Texts: 

Howard, E. R., & Sugarman, J. (2007). Realizing the vision of two-way immersion: Fostering 

    effective programs and classrooms Washington DC: Center for Applied Linguistics.
Recommended Readings:
Blackledge, A. (2005).  Discourse and power in a multilingual world.  Philadelphia: John Benjamins.

Deuchar, M. (2007). Cutting edge research in bilingualism. International Journal of Bilingual

     Education and Bilingualism, 10(3), entire issue.

Genesee, F., Lindholm-Leary, K., Saunders, W., & Christian, D. (Eds.). (2006).

    Educating English language learners: A synthesis of research evidence. Cambridge:

    Cambridge University Press.

Hornberger, N. H. (2005). Heritage/community language education: US and Australian 
    perspectives. International Journal of Bilingual Education and Bilingualism, 8(2&3), 
    entire issue.
Norton, B., & K. Toohey (Eds.). (2004). Critical pedagogies and language learning. 
   Cambridge: Cambridge University Press.

Potowski, K. (2007). Language and identity in a dual immersion school. Clevedon, UK: 
    Multilingual Matters.

Samway, K. D., & McKeon, D. (2007). Myths and realities: Best practices for English language 
     learners (2nd edition). Portsmouth, NH: Heinemann.

Articles:
Johnstone, R. Characteristics of Immersion Programmes 
McCarty, T. Revitalising Indigenous Languages in Homogenising Time
Torres-Guzmán, G. Dual Language Programs: Key Features and Results
Cummins, J. Language Interactions in the Classroom: From Coercive to Collaborative 

Relations of Power
Crawford, J. Hard Sell: Why is Bilingual Education so Unpopular with the American 

Public? 

Johnstone, R. Processes of Immersion Education

Hornberger, N. Multilingual Language Policies and the Continue of Biliteracy:An 

Ecological Approach

Gibbons, P. Writing in a Second Language Across the Curriculum 

Scaffolding Instruction for English Language Learners: A Conceptual Framework 

Kelly, C., Gregory, E., & Williams, A. Home to School and School to Home: Syncretised   

 Literacies in Linguistic Minority Communities 
Feuerverger, G. The Pedagogy of Peace: Language Awareness in the Neve 
Shalom/Wahat Al-Salam Elementary School 

Moll, L. Bilingual Classroom Studies and Community Analysis: Some Recent Trends 

Ortiz, A. English Language Learners with Special Needs: Effective Instructional 

Strategies 

Abedi, J. The No Child Left Behind Act and English Language Learners: Assessment and 


Accountability Issues 

Resources on the web:
http://brj.asu.edu/  (Bilingual Research Journal)

http://www.cal.org  (Center for Applied Linguistics)

http://ccat.sas.upenn.edu/plc/clpp (Consortium for Language Policy and Planning, U of Pennsylvania)

http://www.international.ucla.edu/lrc/hlj (Heritage Language Journal)

http://www.asu.edu/educ/epsl (Language Policy Research Unit, Arizona State University)

http://groups.yahoo.com/group/Multilingual_Literacy (Multilingual_Literacy)

www.ncela.gwu.edu (National Clearinghouse on English Language Acquisition), formerly

www.ncbe.gwu.edu   (National Clearinghouse on Bilingual Education)

www.nabe.org  (National Association for Bilingual Education)

http://ourworld.compuserve.com/homepages/jwcrawford  (journalist James Crawford's Language Policy homepage)

http://www.eastern.edu/publications/emme (Electronic Magazine of Multicultural Education)

http://texasedequity.blogspot.com (Educational Equity, Politics & Policy in Texas – Prof. Angela Valenzuela)

ELLADVOC listserv – members only (ELL  Research and  Advocacy – join by going to http://users.rcn.com/crawj/Announcing.pdf>http://users.rcn.com/crawj/Announcing.pdf).

Standards Alignment with EDU 555 (NCATE, New York State, and Bilingual Education):

NCATE Standards

1. [image: image1.emf]Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn.  Assessment indicates that candidates meet professional, state, and institutional standards.

2. Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

3. Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.
4. Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

5. Faculty Qualifications, Performance, and Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

6. Unit Governance and Resources

The unit has the leadership, authority, budget, personnel facilities, and resources including information technology resources, for the preparation of candidates to meet professional, state, and instructional standards.

New York State Learning Standards for English Language Arts

1. Students will listen, speak, read, and write for information and understanding.

As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced texts. As speakers and writers, they will use oral and written language to acquire, interpret, apply, and transmit information.

2. Students will listen, speak, read, and write for literary response and expression.

Students will read and listen to oral, written, and electronically produced texts and performances, relate texts and performances to their own lives, and develop an understanding of the diverse social, historical, and cultural dimensions the texts and performances represent. As speakers and writers, students will use oral and written language for self-expression and artistic creation.

3. Students will listen, speak, read, and write for critical analysis and evaluation.

As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria. As speakers and writers, they will present, in oral and written language and from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues.

4. Students will listen, speak, read, and write for social interaction.

Students will use oral and written language for effective social communication with a wide variety of people. As readers and listeners, they will use the social communications of others to enrich their understanding of people and their views.

New York State Standards for ESL follow those of ELA with the addition of a fifth standard

5. Students will demonstrate cross-cultural knowledge and understanding.

Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of varied social, cultural, and linguistic backgrounds. They will develop and use culturally appropriate behaviors and knowledge of local and U.S. cultures and practices, in their interactions with others in their new cultural environment.

Bilingual Education Standards

Standard I.  The bilingual education teacher has communicative competence and academic language proficiency in the first language (L1) and in the second language (L2).

Standard II.  The bilingual education teacher has knowledge of the foundations of bilingual education and the concepts of bilingualism and biculturalism.

Standard III.  The bilingual education teacher knows the process of first- and second-language acquisition and development.

Standard IV.  The bilingual education teacher has a comprehensive knowledge of the development and assessment of literacy in the primary language.

Standard V.  The bilingual education teacher has a comprehensive knowledge of the development and assessment of biliteracy.

Standard VI.  The bilingual education teacher has a comprehensive knowledge of content-area instruction in L1 and L2.

Instructional Methods and Activities:

a. Traditional Experiences

Socratic Approach Lecture/Seminar; Roundtable Discussion; Demonstration; Technological Components; Online/Offline Environments

b.
Field Experiences

There will be two formal field experiences in this class. One will include a visit to the Bilingual Early Childhood Center School #36 in Buffalo New York, a well known transitional bilingual education program. The second will include a visit to the James P.B Duffy School #12 in the Rochester New York, a well known developmental bilingual education program. These field visits will provide students in this class the unique opportunity to compare and contrast biliteracy methods used in two dominant models of bilingual education (transitional and developmental) first hand.

Assessment and Evaluation:

Midterm (10 points)

Mid-semester there will be an essay midterm exam. The midterm will contain 4-6 questions and questions will be passed out the week before. Exams will be taken in-class and without notes.

Final (10 points)

End-of-semester there will be an essay final exam. The final will contain 4-6 questions and questions will be passed out the week before. Exams will be taken in-class and without notes.

Questions (39 points--13@3 points each)

Students are invited to review some of the essential themes from the readings as outlined in the course calendar. Students are asked to complete thirteen questions total from their reader. 

Activities (15 points—5@3 points each)

Activities are aimed at extending the readings by generalization to the student’s locality or experience. Some activities require research or a project, others require a group discussion or a presentation. Such activities are designed to make the reading more relevant to a student, to widen an understanding of the topic, and to stimulate a process on introspection, generalization and personalization. Students are asked to complete five questions total from their reader.

Comparative Program Analysis (20 points)

A unique part of this class is two field experiences where EDU 568 students have the opportunity to observe the two dominant program models in Bilingual Education. An observation of a transitional bilingual education program will take place at the Bilingual Early Childhood Center #36 in Buffalo City School District in October and an observation of a developmental bilingual education program at the James P.B Duffy School #12 in the Rochester Central School District. The comparative program analysis is research based on observation of these two popular models of bilingual education. The analysis will include a comparison of sociolinguistic profiles, a record of how languages are used by the a) children, b) teacher, c) other staff, d) parents, e) on wall displays, and f) on the playground. In addition to these observations, students will survey resources available in the minority language. What language dominates in terms of available resources? Is there any material that is bilingual, that is, written in both the majority and minority language? Who used the material in the minority language and how is it used? Who uses the bilingual material and how is it used? After observations are made and data are collected, students will focus on the ‘collaborative creation of power’ within the classroom. Are there any? If so, describe them. If not, describe their absence. 

Attendance, Participation, and Disposition (6 points)

Full attendance and participation are expected. Candidates in professional education are expected to demonstrate a set of values and attitudes consistent with the highest professional standards. The College of Education policy on Candidate Dispositions for all Certification Programs is summarized in the current University catalog. Student-led Power Point presentations are included as part of your participation points.

Polices:

Angel:

It is expected that you check Angel regularly. Announcements, posting of class PowerPoint lectures, occasional updates to the Course Calendar, Drop-Box, and Discussion Forum will be utilized.

Attendance Policy:

Attendance is expected for all classes. Graduate level classes take precedence over school activities. This professor will follow the guidelines of SUNY Fredonia for absences, and a university authorized absence is the only excuse that will be accepted. 

Statement of Academic Honesty:

Academic dishonesty is a serious offense and will not be tolerated. Evidence of cheating or plagiarism of any kind will result in severe penalties, consistent with SUNY policies.

Compliance with section 504 of the Rehabilitation Act of 1973:  

Students who have special needs due to any kind of disability should contact the Instructor as soon as possible. Every reasonable effort will be made to aid the student in the successful completion of the course, based on students’ accommodation plans.

Course Content:

1. Topic Week One: Introduction to Bilingual Education and Biliteracy Methods

2. Topic Week Two: Curriculum Design for Primary-language (L1) and Second-language (L2) Literacy Development
 Biliteracy teachers become familiar with the curriculum for Language Arts and how dual language instruction is related to Langauge Arts standards, as well as content standards at a particular grade level. Biliteracy teachers understand the theoretical principles of bilingual education and second-language acquisition to implement effective L2 program models. Biliteracy teachers are knowledgeable about the demographic factors that pose challenges to literacy, biliteracy and second-language acquisition. 
3. Topic Week Three: Thematic Unit Planning for ELD 

Biliteracy teachers plan instruction around themes to maximize opportunities for students to acquire language and concepts. Biliteracy teachers know how to integrate the language arts: Listening, speaking, reading and writing. Biliteracy teachers base their instruction on a thorough understanding of learning theory, including metacognitive, cognitive and social/affective strategies and processes that learners employ to enhance their linguistic and content-area knowledge.

4. Topic Week Four: Classroom Organization and Management for Effective English Language and Literacy Development. 
Biliteracy teachers coordinate the complex elements of language instruction to organize a classroom through multiple teaching strategies and grouping patterns. Biliteracy teachers organize literacy instruction based on a logical progression from structured teacher-guided activities toward increasing levels of independent reading and writing activities.
5. Topic Week Five: Lesson Planning for Dual Language Instruction 
Biliteracy teachers select appropriate methods of instruction to enhance second-language acquisition, literacy development and content-area knowledge. Biliteracy teachers structure step-by-step lessons to include presentations of concepts and vocabulary and ample opportunities for guided and independent practice. Biliteracy teachers plan for high levels of student involvement focused on both process and product of learning. Biliteracy teachers provide ample guided and shared reading and writing activities for students to formulate their thoughts and ideas into stories and narratives.
6. Topic Week Six: Maximizing Cross-linguistic Transfer in Biliteracy and ELD

Instruction. 
In a bilingual classroom, teachers are familiar with how language arts in the target language, reading and English language development are interrelated and coordinated. Biliteracy teachers are familiar with principles of cross-linguistic transfer and points of interaction between Spanish and English. Biliteracy teachers are knowledgeable about target language reading methods and target language phonetics and orthography to maximize students' abilities to read in their primary language. 
7. Topic Week Seven: Evaluation and Selection of Appropriate Instructional Materials and Activities 

8. Topic Week Eight: Midterm Exam

Biliteracy teachers select activities to meet the English language development goals and objectives for each student based on formal and informal assessments of L2 learners' levels of linguistic and cognitive development. Biliteracy teachers plan carefully for students' concept development and critical thinking skills using a variety of interactive and independent teaching formats. 
9. Topic Week Nine: Points of challenge and instructional interventions in L2 reading
Biliteracy teachers understand the dynamics and complexities of reading in a second language. Biliteracy teachers analyze and select literacy texts for instruction and independent reading based on learners' ability to handle the challenges of the text. 
10. Topic Week Ten: Content-area Teaching 
Biliteracy teachers relate content-area knowledge and L2 language and literacy development. Biliteracy teachers plan to integrate content and concept development into primary language and English language instruction and learning activities. Biliteracy teachers design structured learning activities to enhance content-area reading by guiding students in their abilities to analyze and reflect on content area text structures and patterns of exposition.
11. Topic Week Eleven: Evaluation and Assessment 
Biliteracy teachers conduct on-going assessment to monitor English language and literacy development. Biliteracy teachers collaborate with administrators to ensure that the program for L2 is congruent with sound pedagogical principles and well-supported through appropriate material and personnel resources for effective implementation. 
12. Topic Week Twelve: Class Presentations of biliteracy lessons

13. Topic Week Thirteen: Multicultural Education
Biliteracy teachers continually refine their knowledge of linguistic and cultural factors that promote L2 acquisition and the overall development and well-being of diverse learners. Biliteracy teachers use multicultural literature to enhance and refine L2 learners' enjoyment and appreciation of their own and each other's diversity. Biliteracy teachers understand the implications of broader social, economic and political and demographic changes and dynamics that affect their programs and their classroom instruction.
14. Topic Week Fourteen: Knowledge Base and Teaching Philosophy 
Biliteracy teachers continually grow professionally by reflecting on their practices and engaging with current research in L2 language and literacy development and teaching. Biliteracy teachers articulate a philosophy of bilingual and second-language education based on a knowledge base that is congruent with their values and beliefs and connected to their personal and professional experiences. Biliteracy teachers access research and scholarly writing about policies and practices that increase their effectiveness with language minority students and second language learners. Biliteracy teachers are informed about controversial issues surrounding their profession and education reform in order to be proactive participants in the formulation of pedagogically sound and coherent laws and policies regarding the effective schooling for language minority students. 
15. Topic Week Fifteen: Final Exam 

