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ITI PROGRAM RATIONALE 

On February 1, 2009, the individual transcript evaluation route for seeking first time certification will sunset for those bilingual and TESOL certification candidates who did not complete a registered program. In order to alleviate shortages of personnel with bilingual and TESOL certification across the state, address the elimination of the individual transcript review process for first time certification, and expedite the processing of certificates in these areas, New York State Education Department (NYSED) is recommending that institutions of higher education (IHEs) offering courses or degrees in these certificate areas register advanced certificate programs. IHEs will then be able to recommend program completers for bilingual and TESOL certification, applicants will receive their certificates quickly, and districts will be able to fill vacancies more quickly. 

NYSED also provides tuition assistance for qualified bilingual and TESOL candidates through the Intensive Teacher Institute (ITI). Candidates must take and complete a course of study through a participating IHE with course descriptions formulated by experts in each field and approved by NYSED. Funding for instructional resources, such a s additional faculty to teach bilingual and TESOL courses, is also available to IHEs that enroll 10 or more students.

Only IHEs that have registered these course sequences as advanced certificate programs with NYSED will be able to participate in the ITI after May 1, 2008. For SUNY institutions, ITI program applications must be submitted to NYSED’s Office of College and University Evaluation (OCUE) by April 1, 2008. The review of ITI program applications will be given priority by the OCUE so that programs will be registered by NYSED by April 30, 2008 and candidates who complete their coursework in the spring of 2008 can be recommended for certification by their IHE (Personal Letter Communication, Joseph P. Frey, The State Education Department, Albany, NY, November 2, 2007). 

Across NYS, SUNY Fredonia is one of 26 currently participating IHEs since 2003. To this end, this ITI Program Proposal is a proposal for a new track within the present three-track M.S.Ed TESOL, K-12 Graduate Program, henceforth referred to as the TESOL: ITI CAS Program. 

Q: What is ITI? ____________________________________________________________________________
A: ITI HISTORY AND SCOPE IN BRIEF. ITI (Intensive Teacher Institute) was created via a grant from the New York State Education Department (NYSED) to address the critical shortage of certified Bilingual and ESL teachers in New York State. Coordinated by the Bilingual Education Technical Assistance Center (BETAC) at Eastern Suffolk BOCES, ITI collaborates, with specific approval from NYSED, to assist participants in meeting certification requirements in the following areas: Bilingual and Bilingual Special Ed, ESL, and ESL Special Education. 
Resulting from input at a statewide meeting in Spring ’06, the current ITI course requirements of 12 credit hours were deemed insufficient to adequately prepare a new classroom teacher to address the complex needs of English language learners.  

Based on this consensus, NYSED contacted SUNY Fredonia’s ITI program contact and asked if we would pilot a revised ITI ESL program. In addition to the foundations, this pilot program would address assessment and content area ESL for secondary teachers, as well as the foundations of Second Language Acquisition. 
Dr. John Liontas, TESOL Program Coordinator, and Ms. Cynthia Jonsson, Project ELA Director, examined SUNY Fredonia’s TESOL courses and discussed and compared the basic course descriptions offered by ITI. Program assessment of present TESOL curricular structure revealed the need for the new ITI pilot program to include 5 of the core courses already on the books for SUNY Fredonia’s M.S.Ed. TESOL program. These courses are detailed in Table 2 of this document.
Currently SUNY Fredonia is one of 2 IHEs in New York State piloting a more comprehensive program. Our current participants are all Secondary Content teachers. Our hope is to expand our scope in future cohorts to include all qualified teachers K-12.
NOTE:  Completion of the ITI program does not constitute completion in full of New York State’s certification requirements. This is a fast track to certification up front, but all other requirements still apply (completion of a Master’s degree, professional development hours, etc.).

Q:  What are the ITI requirements? ___________________________________________________________

A:  Viable TESOL: ITI CAS candidates must be working in a NYS (pre-) K–12 school district.
· Bilingual/ESL general education or special education teacher, 
· Bilingual teacher of the speech and hearing handicapped, 

· Bilingual pupil personnel professional, 

· TESOL General Ed,
· TESOL Special Ed.

NOTE: SUNY Fredonia may want to consider registering a Bilingual Gen Ed ITI as well as a Bilingual Gen Ed extension. SUNY Fredonia may want to also consider adding TESOL and Bilingual Special Ed ITI programs in the future.
· Must have at least a bachelor’s degree and provide evidence of a valid NYS certification. 

· Must be working full time in a classroom with at least one English language learner (must provide written evidence from their administrator), or provide written intent from the district to place the candidate in an ESL or Bilingual setting as a result of program completion. 

The goal is for the ITI candidate to serve as an ESL or Bilingual teacher in their sponsoring district for 2 years upon completion of the TESOL: ITI CAS program. However, this is between the candidate, the district and ITI. TESOL: ITI CAS candidates are required to participate in SUNY Fredonia’s M.S.Ed. TESOL program and are subject to SUNY Fredonia’s requirements. In addition, candidates must take and complete the required 5 courses as presented and approved in the ITI and SUNY Fredonia Course Application for Registration of ITI Programs Preparing Teachers to Teach English to Speakers of Other Languages. The course numbering is presented here with approved current course numbers. A description of each approved course is presented in Table 2.
	Number
	Title
	Credits

	EDU 518
	Second Language Acquisition and Development
	3

	EDU 519
	Curriculum Theory for the Second Language Classroom
	3

	EDU 540
	Content Area ESL
	3

	EDU 564
	Linguistics for ESL Educators
	3

	EDU 569
	Assessment and Evaluation of English Language Learners (ELLs)
	3


Q: What are the requirements for registering the ITI Certificate of Advanced Study? _________________

A:  SUNY Fredonia has an approved master’s level program leading to certification English as a Second language (M.S.Ed TESOL) — HEGIS Code: 1508. All Intensive Teacher Institute program sequences will address the competencies and knowledge specified in the ITI-approved course sequences and meet the regulatory requirements for program registration to receive Advanced Certificate Program registration by NYSED.
To that end, all Intensive Teacher Institute program sequences requesting tuition assistance for students admitted after June 30, 2007 must be registered by NYSED. A program shall not be “approved” by the ITI until the IHE (i.e., SUNY Fredonia) has: 

1) 
Registered the program with NYSED. Acceptable proof of program registration will be a letter from Office of College and University Evaluation that the program has been registered as an “ITI” program or a printout of the listing on NYSED’s Inventory of Registered Programs.

OR
2) 
IHE submits a letter from their chief academic officer (CAO) or a dean stating that the program will be submitted to: Office of College and University Evaluation (OCUE) or to SUNY Central or CUNY Central by the dates specified below: 

SUNY Fredonia must submit its application to SUNY Central Offices by February 28, 2008.
· OCUE will ask SUNY Central to expedite review.

· Expected registration date of ITI programs with SED is April 30, 2008.
No ITI contract, tuition assistance, or instructional resources will be provided by ITI until programs are either registered or the letter for progress (above) has been received.

To expedite registration of ITI program sequences, SUNY Fredonia must use the Instructions for Preparing Applications for Registration of ITI Programs provided by NYSED OCUE and available through the Intensive Institute Program. SED has created an abbreviated application for this purpose. 
Q: What are the TESOL: ITI CAS Program resource implications? ___________________________
A:
Approval of the TESOL: ITI CAS Program will allow:
(1) TUITION ASSISTANCE

· ITI will reimburse the candidates up to $300 per credit hour (based on SUNY Fredonia’s normal tuition costs) for completed course work.  

· In addition, institutions with 10 or more candidates enrolled in the ITI program are eligible to receive $200 per student, per course (up to $2,000 per course and a maximum of $10,000 per year) for instructional services provided.

(2) 
RECRUITMENT  

· This is an excellent opportunity to attract students that otherwise might not (a) seek certification in TESOL and (b) attend SUNY Fredonia.

· Students for SUNY Fredonia’s ITI program will be recruited through a joint effort between SUNY Fredonia (TESOL, Project ELA), Erie 1 BOCES-BETAC, Buffalo City School’s Director of Personnel, with additional recommendations possible from ITI and SED.
Q:  What are the advantages of instituting the proposed TESOL: ITI CAS Program? _________________
A:
Endorsing the Proposed TESOL: ITI CAS Program outlined and described in this Program Proposal brings about several benefits and advantages to Project ELA and the M.S.Ed TESOL Graduate Program at SUNY Fredonia, the most important of which are listed below:

· Project ELA will be in compliance with its stated objective to support and prepare a minimum of 25 participants in TESOL, and an additional 10 secondary content teachers via ITI collaboration. 
· The present TESOL Graduate Program will be bolstered by at least 10-15 graduates, a number which can easily be absorbed by its present faculty.
· SUNY Fredonia is currently the only IHE in Western NY and the Southern Tier who will have continuing participation in ITI.
· Regular contacts with NYSED indicate an expressed desire on the part of NYSED for SUNY Fredonia to continue, and even expand its ITI participation.
· Rich Gervais from OCUE has already contacted SUNY Central regarding ITI.
· Since a number of ITI candidates will also need to obtain a Master’s Degree in TESOL within the allotted 5-year time frame, it is very likely that most of them will continue their TESOL studies with SUNY Fredonia upon completion of the proposed TESOL: ITI CAS Program. This rationale derives from the fact that all candidates will have already earned a total of 15 credits in TESOL within one year, thus leaving only 21 additional credits needed to complete an M.S.Ed degree in TESOL, K-12. These additional credits will have to be earned during the regular academic year and according to the TESOL academic schedule currently in place. All ITI candidates will be made aware of this policy from the start.
· In advertising for this ITI Pilot Program in TESOL, SUNY Fredonia’s M.S.Ed TESOL Graduate Program will be at the forefront of all this activity, thus bringing much needed attention to the program itself and the College of Education (COE). 
· The proposed TESOL: ITI CAS Program will meet both the local needs of area teachers seeking certification in TESOL in complying with NCLB provisions for highly qualified teachers and expand the reach of the present TESOL Graduate Program within the state of New York.
· The COE will carry no financial responsibility concerning course payments for this ITI Program. Project ELA and ITI will provide funds for tuition, textbooks, and instructional services. Project ELA’s budget includes the funds for a summer adjunct as needed for a summer TESOL/ITI course.
Since the proposed TESOL: ITI CAS Program will include 5 of the core courses already on the books for SUNY Fredonia’s M.S.Ed. TESOL program, the plan for program assessment remains the same as that for all other TESOL candidates enrolled in these five courses. Table 1 shows the alignment of the 5 ITI CAS Courses with the National TESOL/NCATE Five Domains and 13 Standards, whereas Table 2 provides the catalog description of each ITI/TESOL approved course.

In addition, all TESOL: ITI CAS Program candidates will have to meet the following three initiatives that comprise the overall TESOL Plan for Program Assessment: (1) PDA Unit Project (during Student Teaching); (2) TESOL Standards Portfolio (based on the five TESOL/NCATE domain areas), and (3) TESOL Standards Portfolio Exit Interview. Specifically:
(1) PDA Unit Projects

The PDA Unit Project (also referred to as the summative TESOL Assessment Instrument) aims to provide verification that all TESOL program completers, while placed in an instructional setting, are indeed having a positive impact on student learning. More specifically, TESOL candidates must address and demonstrate evidence of proficiency in the following components:

(a) 
Contextual Factors — the instructional implications of the instructional setting, demographics, and, key information (including primary language) and developmental characteristics of the students (without specific identifying information);
(b) 
Planning for Instruction — create detailed unit plans, link to state and TESOL domains and standards, utilize “best practices”, cultural and interdisciplinary connections, adaptations for instruction and/or assessment, answer the 4 basic questions (What am I teaching? Why am I teaching it? How am I teaching it? How do I know my students “got it”?); 

(c) 
Delivering Instruction — provide evidence of effective implementation of instruction via formal observation evaluations from the cooperating teacher, university supervisor, self evaluation instrument (including a results analysis);

(d) 
Assessing Impact on Student Learning — provide evidence of formal/informal assessments including pre-test (aggregate and discuss data), mid-unit formative assessments (include any resulting teaching modifications), summative assessment (include rubric, analysis of data, and low, mid and high examples of student work [without specific identifying information]), and a post-test instrument with comparison data to the pre-test; 

(e) 
Reflecting on Teaching Effectiveness and Planning for Modifications to Teaching — reflect on (review and analyze) and respond to (formulate a plan of action based on the reflection and results of instruction) their effectiveness. The PDA Unit is assessed using a detailed rubric that assesses the level of teacher proficiency as approaching, meeting, or exceeding standard. 

(2) TESOL Standards Portfolio and Exit Interview

All TESOL candidates are required to put together a TESOL Standards Portfolio based on the five TESOL/ NCATE domain areas before they can exit the TESOL Program. Each domain area must be clearly delineated and addressed in the portfolio preceded by a cover page stating the domain area, the specific TESOL standard, and a short abstract documenting evidence on meeting the said standard. The following components are addressed in the portfolio:

· Cover letter

· Philosophy of Education

· Resume/CV

· Samples of coursework linking student teaching to theory based on TESOL/NCATE Program Standards (including lesson/unit plans, assessments, rubrics, resources, etc.)

· Compendia of “best practices” that stimulate active leaning

· Early field experiences and reflections (at least four different experiences)

· Results of TESOL Candidacy Examination

· Results of cooperating teacher and supervisor evaluations 

· Conclusions derived from candidate’s academic, practitioner-oriented Master’s Thesis writing that links the field experiences and student teaching to meaningful action research that is applied to real classroom situations

· Professional development reflections (Post-Lesson Reflection & Impact on Student Learning—PDA Project Unit)

· Evidence of community advocacy and parental involvement

· Copies of NY certification exam scores (optional)
Based on the evidence provided in the portfolio, the portfolio will be assessed as approaching, meeting, or exceeding the TESOL standards.
(3) TESOL Standards Portfolio and Exit Interview

During the TESOL Standards Portfolio and Exit Interview, TESOL: ITI CAS Program candidates will show their portfolios and describe to faculty members how they have implemented what they learned in the program during their student teaching and/or current jobs. Based on the evidence provided in the portfolio and the interview, the portfolio will be assessed as “approaching,” “meeting,” or “exceeding” the TESOL standards. Evidence indicating that candidates have met the standard will be recorded on their copy of the rubric (see Table 3). The goal here is for TESOL: ITI CAS Program candidates to articulate in a professional way how the contents of the portfolio meet the five domains and TESOL standards, reflect upon their learning amassed during their five course of study and student teaching while at SUNY Fredonia, and expand upon the ways in which they were able to implement their knowledge and skills with ‘real’ ESL learners. Based on the evidence provided in the portfolio and the candidate’s performance during the exit interview in particular, the portfolio is assessed as ‘approaching’ (0 points), ‘meeting’ (1 point), or ‘exceeding’ (2 points) the TESOL standards. All TESOL standards are included in this final assessment. Evidence indicating that a candidate has met the standards is recorded on the copy of the TESOL Standards Portfolio rubric. 
Table 1. ITI CAS TESOL Standards Alignments with TESOL Courses
	
	
	518
	519
	540
	564
	569

	LANGUAGE
	Domain 1. Candidates know, understand and use the major concepts, theories, and research related to the nature and acquisition of language to construct learning environments that support ESOL students’ language and literacy development and content area achievement.
	
	
	
	
	

	
	1a. Describing Language. Candidates demonstrate understanding of language as a system and demonstrate a high level of competence in helping ESOL students acquire and use English in listening, speaking, reading, and writing for social and academic purposes.
	
	
	(
	(
	

	
	1b. Language Acquisition and Development. Candidates understand and apply concepts, theories, research, and practice to facilitate the acquisition of a primary and a new language in and out of classroom settings.
	(
	
	(
	
	

	CULTURE
	Domain 2. Candidates know, understand and use the major concepts, principles, theories, and research related to the nature and role of culture and cultural groups to construct learning environments that support ESOL students’ cultural identities, language and literacy development, and content-area achievement.
	
	
	
	
	

	
	2a. Nature and Role of Culture. Candidates know, understand and use the major concepts, principles, theories, and research related to the nature and role of culture in language development and academic achievement that support individual students’ learning.
	(
	(
	(
	
	(

	
	2b. Cultural Groups and Identity. Candidates know, understand and use knowledge of how cultural groups and students’ cultural identities affect language learning and school achievement.
	
	
	(
	
	(

	PIM INSTRUCTION1
	Domain 3. Candidates know, understand and use standards-based practices and strategies related to planning, implementing, and managing ESL and content instruction, including classroom organization, teaching strategies for developing and integrating language skills, and choosing and adapting classroom resources.
	
	
	
	
	

	
	3a. Planning for Standards-Based ESL and Content Instruction.  Candidates know, understand and apply concepts, research, and best practices to plan classroom instruction in a supporting learning environment for ESL students. Candidates serve as effective English-language models, as they plan for multilevel classrooms with learners from diverse backgrounds using standards-based ESL and content curriculum.
	
	(
	(
	(
	(

	
	3b. Managing and Implementing Standards-Based ESL and Content Instruction. Candidates know, manage, and implement a variety of standards-based teaching strategies and techniques for developing and integrating English listening, speaking, reading, and writing, and for accessing the core curriculum. Candidates support ESOL students in accessing the core curriculum as they learn language and academic content together.
	
	(
	(
	(
	(

	
	3c. Using Resources Effectively in ESL and Content Instruction.  Candidates are familiar with a wide range of standards-based materials, resources, and technologies, and choose, adapt, and use them in effective ESL and content teaching.
	
	(
	(
	(
	(

	ASSESSMENT
	Domain 4. Candidates understand issues of assessment and use standards-based assessment measures with ESOL students.
	
	
	
	
	

	
	4a. Issues of Assessment for ESL. Candidates understand various issues of assessment (e.g. cultural and linguistic bias, political, social, and psycho- logical factors) in assessment, IQ, and special education testing (including gifted and talented); the importance of standards; and the difference between language proficiency and other types of assessment (e.g. standardized achievement tests of overall mastery), as they affect ESOL student learning.
	
	(
	(
	
	(

	
	4b. Language Proficiency Assessment. Candidates know and use a variety of standards-based language proficiency instruments to inform their instruction and understand their uses for identification, placement, and demonstration of language growth of ESOL students.
	
	(
	(
	
	(

	
	4c. Classroom-Based Assessment for ESL. Candidates know and use a variety of performance-based assessment tools and techniques to inform instruction.
	
	(
	(
	(
	(

	PROFESSIONALISM
	Domain 5. Candidates demonstrate knowledge of the history of ESL teaching. Candidates keep current with new instructional techniques, research results, advances in the ESL field, and public policy issues. Candidates use such information to reflect upon and improve their instructional practices. Candidates provide support and advocate for ESOL students and their families and work collaboratively to improve the learning environment.
	
	
	
	
	

	
	5a. ESL Research and History. Candidates demonstrate knowledge of history, research, and current practice in the field of ESL teaching and apply this knowledge to improve teaching and learning.
	(
	(
	(
	(
	(

	
	5b. Partnerships and Advocacy. Candidates serve as professional resources, advocate for ESOL students, and build partnerships with students’ families.
	
	
	(
	(
	(

	
	5c. Professional Development and Collaboration. Candidates collaborate with and are prepared to serve as a resource to all staff, including paraprofessionals, to improve learning for all ESL students.
	
	
	(
	(
	(


Note:
PIM INSTRUCTION1 : PIM = Planning, Implementing, Managing Instruction
· Standard is fully addressed in course

· Standard is only partially addressed in course, but is not the focus of the course
Table 2. Course Description
	EDU 518: Second Language Acquisition and Development

Surveys and analyzes current models and theories of Second Language Acquisition (SLA) (e.g., cognitive/connectionist theory, interlanguage theory, acculturation/pidginization theory, linguistic universals, etc.) including theories from linguistics, psychology and education. Focuses on theories and applied perspectives of language instruction and learning emphasizing proficiency-oriented approaches, development of curricula and materials, and interconnections between language and culture. Participants explore grammatical, pragmatic, and sociolinguistic dimensions of language learning and develop strategies that build on (meta)cognitive language development, stress strategic development of skills and accuracy, and reflect the impact of current research in the field of SLA.

Credits: 3

	

	EDU 519: Curriculum Theory for the Second Language Classroom

Discusses basic curriculum theory, providing models of curriculum development and their application to Pre K-12 classrooms, with an emphasis on constructivist, student-centered theories. Emphasizes basic curriculum theory for the English as a Second Language (ESL) classroom, providing an analysis of curriculum models for ESL and bilingual education. Basic methods of ESL are used, as students apply theory to classroom practice through research and projects. N.Y.S.E.D. Standards for ESL and the N.Y.S.E.D. ELA Standards applied to ELL students provide the basis for curriculum work. Infuses technology and Computer Assisted Language Learning (CALL) in methodology.

Credits: 3

	

	EDU 540: Content Area ESL

Explores Sheltered/Scaffolded English as a Second Language Instruction, examines language transfer, BICS vs. CALP, and English grammar and errors common to second language learners, and evaluates the foundations of language acquisition processes (linguistic phenomena in phonology, morphology, syntax, semantics, pragmatics, and discourse analysis), cultural awareness development, and effective planning, managing, and multilevel instruction for ESOL learners. Cognitive-Academic Language Learning Approaches (CALLA) and other content-area Specially Designed Academic Instruction in English (SDAIE) lessons are covered. Focuses on the SIOP model in particular as this model operationalizes sheltered instruction for making content comprehensible. Emphasis is on the delivery of high-quality and effective lesson preparation and standards-based sheltered ESL and content instruction (i.e., organizing learning around standards-based objectives; incorporating assignments and activities that develop authentic language use; integrating language modalities within cultural activities; developing social and academic use of language; promoting literacy and speaking/writing skills; supporting collaborative/cooperative learning) following TESOL/NCATE & INTASC standards as well as those from the Specialized Professional Associations (SPAs). Using the SIOP model, participants explore the different content areas in both school and the work place and learn how to translate instruction into meaningful learning (i.e., how to create instructional materials and how to assess learning and optimize ESOL students’ language proficiency and prior knowledge in the second language content area). 

Prerequisite: EDU 663

Credits: 3

	

	EDU 564 Linguistics for ESL Educators 
Presents conceptual foundations and general principles of linguistics, examines the structural/functional properties of the human language, and discusses the rules and principles that govern the structural and interpretative parts of human natural language (i.e., morphology, phonetics, phonology, syntax, semantics, and pragmatics). Focuses on the nature of language and communication and the use of English in various linguistic and pragmatic contexts. The nature of grammar and approaches to the description of English grammar for the purpose of teaching forms and functions based on patterns of “authentic” language use are emphasized. Participants carry out document-based, data-driven linguistic, lexical-semantic, and pragmatic analyses in relation to the acquisition of English as a second language and develop pedagogical grammars, dictionaries, and literacy materials that enhance and strengthen the education of English language learners.

Credits: 3

	

	EDU 569: Assessment and Evaluation of English Language Learners (ELLs)

Views current district assessments through psychometric and socio-cultural models of assessment focusing on how schools measure language and achievement for ELLs. Through a unified theory of construct validity, participants will identify the purpose, instrument, method, and use of assessments and evaluations most appropriate and valid for ELLs. This course explores relationships of assessment to instruction, consequences of assessments, test score interpretation, state and federal assessment policies, and those assessments unique for ELLs. Participants share with other classmates examples from the classroom of both formal and informal assessments of language and content for ELLs, and develop a conceptual understanding of basic psychometric concepts (grade level equivalent, percentile rank, cut-off scores, standard error of measurement) and how best to apply these concepts in schools with language minority students.

Credits: 3



Table 3. TESOL Standards Portfolio Exit Interview
	
	Approaches Standard

(0)
	Meets

Standard

(1)
	Exceeds

Standard

(2)



	Domain 1 — Language 
	
	
	

	1a Describing Language
	
	
	

	1b Language Acquisition and Development
	
	
	

	

	Domain 2 — Culture
	
	
	

	2a Nature and Role of Culture
	
	
	

	2b Cultural Groups and Identity
	
	
	

	

	Domain 3 — Planning, Implementing, and Managing Instruction
	
	
	

	3a Planning for Standards-Based ESL and Content Instruction
	
	
	

	3b. Managing/Implementing Standards-Based ESL and Content Instruction
	
	
	

	3c. Using Resources Effectively in ESL and Content Instruction
	
	
	

	

	Domain 4 — Assessment
	
	
	

	4a. Issues of Assessment for ESL
	
	
	

	4b. Language Proficiency Assessment
	
	
	

	4c. Classroom-Based Assessment for ESL
	
	
	

	

	Domain 5 — Professionalism
	
	
	

	5a. ESL Research and History
	
	
	

	5b. Partnerships and Advocacy
	
	
	

	5c. Professional Development and Collaboration
	
	
	

	

	Total TESOL Standards Portfolio Exit Interview Performance
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